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This thesis explores how Hungarian emigrants narrate the role of language learning in their 
decision to leave Hungary. While quantitative research has established that language 
proficiency matters for migration, the voluntary, self-driven process of language learning 
before migration has received little to no attention, and Hungarian-specific studies focus 
mainly on macro-level patterns of migration, leaving individual narratives unexplored. The 
Hungarian case is particularly interesting since Hungarian is linguistically distant from 
English and German, yet the majority of Hungarian emigrants still migrate to countries where 
these languages are spoken. To address this gap, seven semi-structured qualitative interviews 
were conducted with Hungarian emigrants living in five different destination countries, with 
participants varying in age and in the length of time spent abroad. The interviews were 
analysed through thematic analysis, allowing themes and sub-themes to emerge across the 
participants' narratives. The findings showed that language did not operate as a single factor 
in the participants' migration journeys, but rather across four intersecting dimensions: as a 
form of capital whose value shifted depending on context; as a force in migration 
decision-making, acting for some participants as a direct enabler prepared intentionally 
before migration and for others as a shaper of their destination; as a temporal process 
unfolding across the pre-migration and post-migration phases; and as an anchor to identity 
and belonging. Notably, participants retained Hungarian in the most personal and intimate 
parts of their lives, including with pets, partners and children, even when their professional 
lives took place in the host language. Therefore, migration emerges not only as the act of 
crossing a border but as a slow realignment of language, identity and belonging. Thus,this 
study looks at language learning as a pre-migration driver, and offers a more individual, 
micro-level perspective on Hungarian migration. 
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"Az ohioi bányában megbicsaklik kezed  

A csákány koppan és lehull nevedről az ékezet"  

“In the Ohio mine your hand slips, the pickaxe 

Thuds down and your name loses its diacritical marks.” 

Sándor Márai Halotti beszéd (Funeral Oration), 1951 

 

Introduction  

This research opens with a quote from Márai which eloquently captures migration not 

simply as a geographical movement, but as a gradual transformation of language, identity, 

and belonging. Written in 1951, Halotti beszéd draws its title from the oldest surviving 

Hungarian text, showing the gradual erosion of language in migration narratives. The image 

of the diacritical mark disappearing from a Hungarian name abroad reflects more than 

integration, assimilation or practical adjustment. The poem suggests that migration unfolds as 

a temporal process, as a slow loss of language and identity, not only a move to a destination 

country.  

This thesis examines the intersection between language and migration, focusing 

specifically on how Hungarian emigrants narrate the role of language learning in their 

decision to leave Hungary. The Hungarian case offers a particularly interesting context for 

this, largely because of the country's recent history. In 1989 Hungary transitioned from 

communist rule, ending four decades of Soviet political and cultural influence (Tálas, 2020); 

this transition also reshaped the education system, including which foreign languages were 

taught in schools (Medgyes & Miklósy, 2000). Since then, Hungary has seen a significant 

amount of emigration with rough estimates suggesting that between 120,000 and over 

600,000 Hungarians have migrated to different destination countries (Tálas, 2020). Of those 
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emigrants, the majority have moved to English and German speaking countries, with 71% 

relocating to Germany, Austria and the UK specifically (Tálas, 2020).  Hungarian belongs to 

the Uralic language family; its closest widely spoken relatives are Finnish and Estonian, 

making it linguistically distant from the Indo-European languages spoken across most of 

Europe (Csúcs, 2021; Glottolog 5.3 - Uralic, n.d.). Due to this linguistic isolation, the 

Hungarian language not only acts as a tool for communication but also as a part of culture, 

shared memory and identity (Kobzeva et al., 2021). The Hungarian case is interesting 

because, even though Hungarian is linguistically distant from English and German, 

Hungarians still overwhelmingly migrate to countries where these languages are spoken 

(Tálas, 2020). This raises important questions about what happens to language, identity, and 

belonging when Hungarians migrate to countries where their mother tongue is absent from 

everyday life. 

Traditionally existing research explains migration through economic and labour-related 

opportunities (Zimmermann, 1996), but migration is more complex. Czaika et al. (2021) state 

that migration decisions are heavily influenced by aspirations, opportunities, and access to 

information as well as language. Language proficiency can also influence migration long 

before it happens, since language proficiency reduces both perceived and actual risks, while 

expanding the range of accessible destination countries (Adserà & Pytliková, 2015). 

Furthermore, speaking the destination language can exponentially increase migration 

probability (Aparicio Fenoll & Kuehn, 2014), since language is not just a skill but rather a 

form of capital that one can utilise to their benefit (Bourdieu, 1991; Gerhards, 2014). After 

the 1989 regime change Hungarian schools shifted from Russian to English and German as 

the main compulsory foreign languages (Dörnyei & Nyilasi, 1999), and emigration to 

Western Europe started growing significantly. This suggests that foreign language learning 

through compulsory schooling may matter more in shaping migration than linguistic distance 
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alone (Adserà & Pytliková, 2015). While quantitative research has shown that language 

proficiency matters for migration (Adserà & Pytliková, 2015; Aparicio Fenoll & Kuehn, 

2014), less is known about the process; how migrants themselves narrate this in their own 

migration journey and decisions. While qualitative work on language and migration does 

exist, it focuses mostly on post-arrival experiences of integration and identity (Zschomler, 

2019; Burns & Roberts, 2010), rather than the pre-migration phase where the decision to 

leave is actually made. 

Therefore, this study will explore the role of language learning in Hungarian emigrants' 

decision to leave Hungary through their own narrative voice. Rather than treating migration 

as the outcome of a single economic cause, the research will approach migration as an 

individual and subjective process shaped by overlapping motivations, uncertainties, and 

personal resources. Specifically: How do Hungarian emigrants narrate the role of language 

learning in their decision to leave Hungary? Alongside this main research question, the study 

also examines the sub-research question: how does the temporal role of language learning 

differ between the pre-migration and post-migration phases in these narratives? This study 

uses semi-structured qualitative interviews with Hungarian emigrants living in different 

destination countries, aiming to contribute to existing migration research by placing language 

learning and linguistic capital at the centre of migration narratives, thereby aiming to better 

understand not only why Hungarians migrate, but also how language itself becomes 

intertwined with mobility, belonging, and their sense of identity. 
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Literature Review  

Theories of Migration Decision-Making 

Migration is a complex phenomenon shaped by multiple factors and decisions. 

Traditionally it is seen that the main pull factors initiating migration are economic, whilst the 

main push factors are political (Zimmermann, 1996). However, these are not the only factors 

that contribute to migration decisions, since migration exists as long as human beings do 

(Bhugra et al., 2021). 

Though the prospect of financial stability is a strong driver for people to migrate, other 

factors also show their significance. These factors include, but are not limited to, economic 

(Tálas, 2020), educational (Dörnyei & Nyilasi, 1999), political (Groenendijk, 2011), social 

(Burns & Roberts, 2010), cultural (Kobzeva et al., 2021), or even aspirational (Czaika et al., 

2021) considerations. Rather than operating independently from one another, these factors 

interact in shaping both the desire to migrate and the perceived feasibility of doing so. 

Furthermore, information and information uncertainty also play a major role in migration. 

Since information regarding the future and its opportunities is incomplete, there is no real 

guarantee of migration benefits or failures until migration has taken place. According to 

Czaika et al. (2021) these benefits or failures largely depend on circumstances that are 

unknown, ex-ante  and ex-post not fully under the control of the migrant. Thus, migration is 

rarely made with perfect information, and situations can vary. Meaning that subjective 

perceptions become vital in shaping migration decisions. 

Within this framework, aspiration gaps play a central role in explaining mobility. Czaika et 

al. (2021) define these as the mismatch between an individual's current life circumstances and 

their desired future. Therefore, it is not necessary to have good financial opportunities (Tálas, 

2020), or the possibility of good education (Dörnyei & Nyilasi, 1999) in a desired country, 

for an individual to make the decision to migrate. However, aspiration alone is not enough for 
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someone to migrate; rather they also need the resources to act on those aspirations. This 

brings the discussion towards human capital approaches, which understand migration as a 

form of investment in which individuals weigh the expected returns of migration against its 

costs (Adserà & Pytliková, 2015). Within this tradition, skills, education, and language 

proficiency function as forms of human capital that can be converted into opportunities 

abroad (Adserà & Pytliková, 2015). 

Language proficiency emerges as one of the most significant of these resources. Adserà 

and Pytliková (2015) show that linguistic proximity and foreign language knowledge 

significantly influence migration flows by reducing communication barriers and lowering 

migration costs. Therefore, language proficiency operates both as a practical enabler and as a 

factor that expands the range of destination countries a potential migrant can realistically 

emigrate to (Adserà & Pytliková, 2015; Aparicio Fenoll & Kuehn, 2014). 

Beyond its role in facilitating communication, language has also been theorised more 

broadly as a form of capital. Esser (2006) argues that language acquisition can be understood 

through a framework of motivation, access, skills, and costs, situating language learning 

within the same logic that governs other forms of human capital investment. Gerhards (2014) 

develops this further through the concept of transnational linguistic capital, which holds that 

the value of a language depends not only on whether a person speaks it, but also on how 

widely that language is spoken and how useful it is in transnational contexts. Hence, 

languages such as English carry a higher communicative value and act as more powerful 

forms of capital than less widely spoken languages (Gerhards, 2014). This perspective draws 

on broader sociological theories of capital and symbolic power that will be discussed further 

in the following section. 
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Therefore, migration decision-making is not only shaped by structural push and pull 

conditions, but also by the interaction between aspirations, perceived opportunities, 

uncertainty, and the resources individuals can mobilise to act upon their goals. Hence, 

understanding the role of language in migration requires examining migration at the 

individual level, where subjective perceptions and personal resources play a decisive role in 

shaping mobility decisions (Czaika et al., 2021). 

Language Proficiency as Migration Capital: Empirical Evidence and Theoretical 

Implications 

Language proficiency can be considered a form of capital, especially when it comes to 

migration (Gerhards, 2014; Zschomler, 2019). Language enables varied opportunities such as 

economic, social and educational, as well as access to information and integration (Bourdieu, 

1991).   Bourdieu's (1991) theory of capital also draws on different forms of capital and how 

those can translate into symbolic and practical forms of power. However, this practical and 

symbolic form of power holds different values depending on the context, particularly when it 

comes to linguistic capital (Zschomler, 2019). Furthermore, expanding on linguistic capital, 

Gerhards (2014) introduces the concept of transnational linguistic capital, which states that 

the greater the number of languages a person speaks, the higher their transnational linguistic 

capital is. Therefore, while any given language has a communicative value, a language that is 

spoken by the majority has higher transnational linguistic capital than one that is only spoken 

by a few (Gerhards, 2014). Building on this view of language as a resource, Heller (2003) 

further argues that language increasingly operates as a commodified asset, with its value 

shaped by shifting market conditions rather than by speaker numbers alone. 

Language learning and linguistic capital, while sound in theory, also contribute 

fundamentally to migration in practice. According to Aparicio Fenoll and Kuehn (2014), in 

the case of migration, speaking the host country's language increases the likelihood of 
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migration nearly fivefold. This was shown through the examination of compulsory language 

education. The results showed that younger generations whose compulsory language was 

English migrated to English-speaking countries, while older generations, whose compulsory 

language was French, migrated to French-speaking countries (Aparicio Fenoll & Kuehn, 

2014). Moreover, linguistic proficiency and migration rise and intersect when the origin 

language and the destination language are linguistically closer. Hence, it is easier for a 

foreigner to acquire a language if their native language is linguistically closer to the language 

to be learned (Adserà & Pytliková, 2015). 

Further, linking back to Bourdieu's theory of social class, level of education helps increase 

a person's transnational linguistic capital and their possibility of migration (Zschomler, 2019; 

Gerhards, 2014). These findings indicate that language and linguistic proficiency are not side 

factors in migration but rather core determinants of whether and where people migrate, and 

therefore act as a form of capital (Aparicio Fenoll & Kuehn, 2014; Adserà & Pytliková, 2015; 

Zschomler, 2019). 

Among the world's languages, English holds a particular status as a global lingua franca 

(Crystal, 2003). Therefore, English proficiency holds a lot of power as a migration capital 

(Bourdieu, 1991); both because of its global dominance and because the language functions 

as a pull factor (Zimmermann, 1996). 

Language Learning Across the Migration Timeline: From Pre-Departure Requirements 

to Post-Arrival Integration 

While the previous section examined language proficiency as a form of capital and its role 

in shaping migration, this capital and the proficiency that underlies it do not appear at a single 

moment in time but rather develop and shift across the migration journey. Language learning 

and acquiring proficiency within any language is temporal; the learning stage is not one 

singular moment but rather a process that happens both before and after migration takes place 



10 

(Burns & Roberts, 2010; Aparicio Fenoll & Kuehn, 2014). Thus each stage of migration and 

acquiring language proficiency has different motivations and opportunities as well as 

constraints. Therefore, it is not only important to look at the individual when it comes to 

migration but the temporal framing as well, since existing research largely focuses on 

macro-level migration patterns and the post arrival phase (Tálas, 2020; Burns & Roberts, 

2010). 

However, language learning pre-departure can be either voluntary and self-motivated or 

policy-mandated to further increase access to information, opportunities, and skills (Esser, 

2006). For Europeans, speaking a foreign language reduces their perceived migration cost, 

thus it is more likely to shape their migration decisions and patterns (Aparicio Fenoll & 

Kuehn, 2014). These policy-mandated language requirements for pre-departure have been 

introduced in some European countries (Germany, Netherlands, France) for non-EU 

migrants, particularly to facilitate family reunification. These policies frame language as both 

an integration tool and therefore a form of capital and as a migration control mechanism 

(Groenendijk, 2011). In addition, voluntary language learning can also be incentivised by the 

intention to migrate (Aparicio Fenoll & Kuehn, 2014). 

Therefore, most of the research on language and migration focuses on the post arrival 

phase (Burns & Roberts, 2010; Esser, 2006; Zschomler, 2019), examining how migration and 

settling into destination countries come first and settling later facilitates greater language 

proficiency in the host country's language. In addition, as stated previously, language plays a 

crucial part in integration (Burns & Roberts, 2010). Especially integration into the labour 

market, social life, education and civic participation (Burns & Roberts, 2010; Esser, 2006). 

Hence, with any form of migration and integration migrants in most cases have some level of 

proficiency in the dominant global language to further enable integration (Crystal, 2003). 

However, Burns and Roberts (2010) highlight that adult migrant language learning is shaped 



11 

by globalisation and the dominance of English as a lingua franca, making the process more 

complex than in earlier decades. Nevertheless, the importance of language learning via 

learning, acquiring, using and simply being surrounded by it every day, facilitate and aid 

integration and thus migration is not only about communication but about identity, integration 

and access to opportunities (Zschomler, 2019).   

Moreover, linguistic capital as well as transnational linguistic capital are valued differently 

depending on the destination country (Zschomler, 2019; Gerhards, 2014). This is due to the 

fact that some languages carry a higher transnational linguistic capital, such as English 

(Crystal, 2003; Gerhards, 2014). Therefore, when migration happens migrants experience 

reevaluation of their origin language (Zschomler, 2019). This highlights that language 

learning and migration are not only about gain but about loss; loss of confidence, recognition, 

familiarity and professional identity (Zschomler, 2019). This can further affect migration due 

to assets, vocabulary, perceived “non-nativeness” and even their dignity (Zschomler, 2019). 

Thus migration and language learning are not only about cognitive and practical processes 

but also emotional ones.  

Most of the existing literature focuses on either policy-mandated pre-departure language 

learning (Groenendijk, 2011) or post-arrival integration (Burns & Roberts, 2010; Esser, 2006; 

Zschomler, 2019). The voluntary, self-driven, pre-migration process of migration and 

language learning has received little to no attention. Yet this phase is crucial when it comes to 

language proficiency as a driver of migration since language proficiency has the ability to 

shape aspirations, possibilities and destination choices (Czaika et al., 2021; Aparicio Fenoll 

& Kuehn, 2014). Thereby, understanding how language learning intersects with migration 

decision-making requires looking at the specific contexts where pre-migration language 

learning is present and does influence migration decisions and outcomes (Tálas, 2020). The 
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Hungarian context provides such a case, as it features both a strong tradition of foreign 

language education and significant emigration patterns (Dörnyei & Nyilasi, 1999). 

The Hungarian Emigration Context: Demographic Patterns, Destinations, and 

Linguistic Preparation 

The following section presents the demographic profile of Hungarian emigration, the 

historical shift in Hungarian language education, and the puzzle of linguistic distance versus 

destination choice. 

Emigration Scale and Demographic Profile 

Hungary has experienced substantial emigration since 1990. Estimates of Hungarian 

emigrants range widely from 120,000 to 637,000, though the actual figure is likely towards 

the upper end of this range (Tálas, 2020). However, it is difficult to have a more accurate 

number since a large majority of Hungarian emigrants do not deregister fully from the 

country. The demographic profile of Hungarian emigrants reveals a clear pattern: 90% are of 

working age, belonging to the labour-market. Notably, according to Tálas (2020), 58% of 

emigrants are skilled workers and 30% hold higher education qualifications, yet emigration 

still takes place. Furthermore, despite the high level of education among Hungarian 

emigrants, 86% of them cite economic and employment-related reasons for migration (Tálas, 

2020). Additionally, 71% of Hungarian emigrants migrate to Germany, Austria and the UK 

(Tálas, 2020). This information is extremely relevant since the compulsory languages within 

Hungary have been English and German since the regime change in 1989 (Tálas, 2020).   

Hungarian Language Education From Russian to English and German 

Before 1989, Russian had been the compulsory foreign language in Hungarian schools for 

four decades, reflecting the country's position within the Soviet political bloc following the 

Second World War (Medgyes & Miklósy, 2000). With the 1989 regime change and Hungary's 

gradual reorientation towards Western Europe, the education system was reformed to align 
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with the country's new political and economic direction (Dörnyei & Nyilasi, 1999; Medgyes 

& Miklósy, 2000). English and German replaced Russian as the main compulsory foreign 

languages (Dörnyei & Nyilasi, 1999). As Gerhards (2014) notes, when English is compulsory 

in schools a more favourable opportunity structure for English language acquisition is created 

compared to contexts where Russian is the first compulsory foreign language. Though 

Russian was the compulsory language in Hungary, Hungarian youth still sought and found 

ways to learn English and German, the appeal of Western languages could be observed 

(Dörnyei & Nyilasi, 1999). Students living in Budapest had an unequal advantage when it 

came to language learning since Western languages and the accessibility to them was 

significantly better in urban areas (Dörnyei & Nyilasi, 1999). This mirrors what Czaika et al. 

(2021) describe as an aspirational gap, where desires outpace available opportunities. 

Therefore, the emigration that can be observed from the mid 2000s onwards (Tálas, 2020) is 

the generations who experienced and were thus shaped by this linguistic shift, showing that 

their transnational linguistic capital was built through schooling (Gerhards, 2014). 

Hungarian Linguistic Distance and Destination Choice 

Hungarian is linguistically a very interesting and unique language. Hungarian is a Uralic 

language (Csúcs, 2021), linguistically it is quite distant from the Indo-European languages, 

such as German and English (Adserà & Pytliková, 2015). Thus, this linguistic distance would 

predict that Hungarians and migration from Hungary would be relatively low especially to 

German and English speaking destination countries (Adserà & Pytliková, 2015). Yet, the data 

indicates that 71% of Hungarians emigrate to these countries, indicating contradictions 

between linguistic distance and migration for Hungarians specifically (Tálas, 2020; Csúcs, 

2021). Adserà & Pytliková (2015) note that linguistic proximity matters less for English 

speaking destination countries because English is widely taught as a foreign language in 

schools especially in the European context. Pre-migration exposure through schooling 
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overrides native language distance (Adserà & Pytliková, 2015). This is precisely the case 

with Hungarians; the English and German language were introduced in the schooling system 

(Dörnyei & Nyilasi, 1999) thus giving the linguistic capital that Hungarians needed to 

migrate despite linguistic distance between the Uralic and Indo-European languages  (Tálas, 

2020; Csúcs, 2021; Dörnyei & Nyilasi, 1999; Adserà & Pytliková, 2015). This shows that 

compulsory schooling channels and directs migration towards host countries where the 

linguistic capital matches the languages learned (Aparicio Fenoll & Kuehn, 2014).  

Gaps in the Hungarian Literature 

Existing Hungarian studies focus on macro-level migration patterns and motivations; how 

many Hungarians migrate, demographic profiles and economic motivations (Tálas, 2020). 

Language education has been well documented and studied (Dörnyei & Nyilasi, 1999), 

however the existing literature does not connect this to migration and the driving dimensions 

of migration (Czaika et al., 2021; Aparicio Fenoll & Kuehn, 2014). Yet compulsory language 

education has been shown to affect migration patterns across European countries (Fenoll & 

Kuehn, 2017), making this missing connection in the Hungarian literature even more 

apparent. 

Quantitative research has established that language proficiency matters for migration 

(Budría & Martínez-De-Ibarreta, 2021; Aparicio Fenoll & Kuehn, 2014; Adserà & Pytliková, 

2015). However, qualitative work focuses on post-migration (Zschomler, 2019), rather than 

the pre-migration decisions. This study therefore addresses this gap by examining how 

Hungarian emigrants narrate the role of language learning in their migration. 
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Methodology  

This study employed a qualitative research design, using semi-structured individual 

interviews to explore how Hungarian emigrants narrate their migration journey, as well as 

their linguistic and language learning experiences. The recruitment of participants happened 

via purposive sampling. The researcher intentionally selects individuals considered suitable 

for the study (Tajik et al., 2025). This research focused on Hungarian individuals who 

emigrated, since this method allowed the targeted recruitment of relevant participants, 

generating in-depth narratives. The inclusion criteria were as follows: participants had to be 

Hungarian and have had some schooling in the Hungarian education system; they had to have 

lived abroad in a destination country for at least five years and speak the language of that 

country. 

Each interview was semi-structured, which meant that a set of core questions and 

sub-questions were prepared in advance, but flexibility was allowed for participants to 

elaborate and to bring up themes they considered important. The interviews focused on 

participants' language learning experiences, their personal migration histories, their sense of 

belonging, and how language learning had contributed to their migration journey. They were 

conducted in English or Hungarian, depending on which language the participant was most 

comfortable with. The questions were arranged into pre-determined themes, though room was 

left for additional themes to emerge during the coding. 

Seven individuals were recruited through personal and professional networks via email, 

WhatsApp, and Messenger. All of them agreed to participate. Participants varied in age and 

had lived in their destination countries, Austria, Ireland, England, Russia, and the 

Netherlands, for at least five years. The sample included three women and four men. While 

the sample of seven is relatively small, it was chosen to allow for a balance between male and 

female participants, a range of ages, and a variety of destination countries, so that the 
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narratives reflected different experiences rather than one single perspective. The interviews 

were conducted online through Zoom (Zoom, 2025). This platform was chosen for its built-in 

recording and transcription functions, which were helpful at the analysis stage. Each 

interview lasted between 30 minutes and one hour, depending on the participant and on the 

depth of the discussion. Each interview was recorded using the Zoom record function and 

also on a separate device as a backup. The recordings were then transcribed with the built-in 

transcription tools, which sped up the process considerably. Where the interviews were 

conducted in Hungarian, the translation into English was supported by automated 

transcription and translation tools, with manual review by the researcher to preserve meaning 

and tone. 

Analysis 

The analysis was guided by a thematic analysis approach. Thematic analysis is a method 

for identifying, analysing, and reporting patterns within qualitative data. It allows for the 

systematic interpretation of participants' subjective experiences by coding the data and 

organising it into themes. After transcribing the interviews the text was coded by 

systematically identifying recurring themes and patterns, and then those themes were 

compared across the individual participants. In doing this, potential variations such as gender 

and other demographic factors were accounted for, so that a range of influences was 

considered rather than just one. The process allowed for the identification of patterns linking 

language exposure, language learning, and migration intentions across all the participants. In 

addition to the qualitative thematic analysis, theme occurrences were counted across the 

seven interviews to provide a basic overview of how themes were distributed across the 

sample. This is presented in Table 3 of the results section. 
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Ethical Considerations 

This study adhered to established ethical practices, even though, as confirmed by the 

supervisor, formal approval from an ethics board was not required. Ethical standards were 

maintained before, during, and after the interviews. Informed consent was obtained from all 

participants both via a signed consent form and through verbal consent. The consent forms 

can be found in the appendices. As the interviews were conducted online, consent was also 

recorded verbally, with participants explicitly affirming their agreement before the interviews 

began. Participation was entirely voluntary, and participants were informed that they could 

withdraw at any time without needing to provide a reason and without any negative 

consequences. Strict anonymity was also ensured, with no personal identifiers linked to the 

data. All interview data was stored securely on a password-protected personal laptop. The 

recorded data will be deleted from all devices by 5 July 2026, and the anonymised transcripts 

and findings will be deleted five months after the final showcase presentation. 
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Results 

Before presenting the findings of this study, this section will provide a brief overview of 

the interviews and the participants. In total all seven interviews were conducted via Zoom. 

Out of the seven semi-structured interviews four were conducted in Hungarian and three were 

conducted in English. Furthermore, direct quotes from the Hungarian interviews were 

translated to English for the analysis. The sample size of the participants was relatively well 

balanced with respect to gender and had a wide age range, with ages ranging from 27 to 65. 

The length of time spent abroad ranges from six years to nearly four decades, which provides 

a generational spread from those who emigrated under the old communist political system to 

those who left after Hungary's accession to the European Union. For a clear indication of 

participant information Table 1 presents a brief overview of each participant. 

Table 1: Participant information1 

Number of 

Participant 

Destination 

Country  

Years Abroad  Number of Languages  

Participant 1 Austria  38 Years  Hungarian, German, English, 

Russian  

Participant 2 Austria 19 Years  Hungarian, German 

Participant 3 Russia 7 Years  Hungarian, English, Russian, 

Spanish, Mandarin 

Participant 4 Netherlands & 

The UK 

6 Years  Hungarian, English, Dutch 

1 Note. Number of Languages Table 1: refers to languages each participant self-reported speaking, including 
their mother tongue, languages learned through formal schooling, and languages acquired through everyday use. 
Proficiency varies across the listed languages, ranging from conversational to fluent 
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Participant 5 Ireland & US 16 Years  Hungarian, English, French 

Participant 6 Kyrgyzstan & 

Ireland  

11 Years  Hungarian, English, German, 

Russian, French, Spanish 

Participant 7  The UK  8 Years  Hungarian, English 

 

In total seven themes were selected for the interviews, as shown in Table 2 below. The 

results will be presented in accordance with these seven themes. Where appropriate, results 

from sub themes will be presented as well.  

Table 2: Themes in the interviews2 

Theme # Theme 

T1 Language Learning Background 

T2 Perceptions of Language in Hungary 

T3 Migration and Decision Making 

T4 Language as an Opportunity or Constraint 

T5 Integration and Adaptation 

T6 Retrospective Reflection 

T7 Future Hopes and Outcomes 

 

 

 

2 Note. Themes in the interviews Table 2: refers to the seven themes used to conduct the interviews, listing 
the name of the themes in accordance to labels such as T1 Language Learning Background, T2 Migration and 
Decision Making, T3 Perceptions of Language in Hungary, T4 Language as an Opportunity or Constraint, T5 
Integration and Adaptation, T6 Retrospective Reflection and T7 Future Hopes and Outcomes.  
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Table 3: Number of mentions of themes by each participant3 

Participant T1 T2 T3 T4 T5 T6 T7 Total 

#1 3 1 2 5 3 3 2 19 

#2 4 0 2 0 3 4 1 14 

#3 4 2 3 4 3 2 4 22 

#4 3 2 3 3 5 3 3 22 

#5 2 1 2 3 4 3 3 18 

#6 3 2 2 2 3 3 3 18 

#7 4 1 3 1 4 3 3 19 

Total mentions 

per theme 
23 9 17 18 25 21 19 132 

 

Theme 1: Language Learning Background   

Theme one, language learning background, was a pre-existing theme specifically 

structured for the interviews. This theme was designed to understand how each participant 

experienced language learning in Hungary. Since the participants varied in age, they also 

varied in education systems, meaning that some participants still had compulsory Russian in 

school while others had had the option between English and German through the later 

systems. Participants were asked which languages they had had in school, the teaching 

methods they had encountered and their thoughts on them. Within the sample, the languages 

offered in school reflected the political shift between the pre-1989 and post-1989 systems 

(Medgyes & Miklósy, 2000). 

Participant 6 said "It was a choice between English and nothing besides Russian. Russian 

was mandatory at that time, and English was a possibility. My parents were very happy for 

3 Note. Number of mentions of themes by each participant Table 3: refers to the number of times each 
participant mentioned the theme, referred to here as T1 through T7 for brevity, in their interview,with row and 
column totals also given for ease of understanding. 
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me to choose English. I was nine years old, so they had quite a strong hand in choosing the 

language". 

However, for the younger participants, those who attended school after 1989, English had 

already replaced Russian and had become the default first foreign language. German was 

more accessible across all the generations but many noted that they favoured English over 

German and Russian. Parental encouragement also emerged as a recurring influence; several 

participants described being pushed by their parents into early language learning, in some 

cases beginning English or German before formal schooling began. A sub-theme that 

emerged across five participants, making it a strong recurring pattern, was the language 

teaching style. It was described as rigid, grammar focused, traditional and old fashioned. 

While most participants were not in favour of this teaching style, calling it ineffective, some 

participants viewed it positively, as it laid down the foundations of the language. Participants, 

especially in the younger generations, partook in self-motivated extracurricular learning; not 

only through private lessons but through video games and social interactions. 

Participant 7 stated that "I spent a lot of time outdoors skateboarding and so on. And in 

those days it was very easy to tell foreigners apart from Hungarians just by clothing and 

style. And so I kind of targeted English-speaking skaters. I have one friend I still keep in 

touch with to this day; I told him I'd show him around the city and show him places, in 

exchange for him speaking English to me". 

Some of the participants described self-motivated language learning as more effective than 

school. Participant 7 said "I'd say it was the other way round, the self-directed learning was 

more effective. I advanced much faster than in school. I barely needed to pay attention in 

English class". 
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Within the participants from the older generation, there was a distaste towards Russian 

language learning, showing the emotional and political relationship to the language. 

Participant 2 explicitly resisted and protested the teaching of Russian in school from the age 

of 11 into early adulthood, referring to it as "a kind of national act of resistance: I am not 

learning this." 

Theme 2: Perceptions of Language in Hungary    

The second pre-existing theme was language perception in Hungary, focusing on aspects 

such as; when the participants started to realise that foreign language proficiency mattered 

and how participants viewed the role of language. Questions around opportunities and 

language "opening doors" were asked to gauge the participants' realisation of linguistic 

proficiency and its value. Across the seven participants, six of them had a realisation 

regarding language and the opportunities that came along with speaking and understanding 

foreign languages. Information and possibilities were two of the strongest emerging topics. 

Participant 3 said: "I noticed I liked English, but not the language itself, so much as how 

much information it opened up… Information is probably the greatest treasure you get when 

you know English". For other participants, the realisation came through interaction with 

exchange students; Participant 6 stated that "it was already becoming quite obvious that 

speaking multiple languages might give us more possibilities". 

In addition, the weight and importance of languages was discussed in terms of how 

different languages were more or less valued by Hungarian society. This sub-theme emerged 

via the way English was described by the participants; many stated that it gave them "global 

access". As mentioned in theme one, Russian among the older participants carried a different 

weight due to the political ties. German held more recognition for future possibilities in a 

similar way to English. Participant 1 stated the following: "When I finished at the foreign 
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trade college, I chose foreign trade precisely because of languages, because you could use 

them and travel. At that time in Hungary it wasn't so easy to travel, especially to the West". 

Another sub-theme that emerged was the perception of Hungarian as a genealogically 

isolated language. Participants noted that even though Finnish is described as a related 

language, they could not understand each other. Participant 5 said: "no one outside Hungary 

speaks Hungarian, it's not related to any other language". Several participants linked this 

isolation to a perceived insularity in Hungarian culture and worldview, contrasting it with the 

more outward-looking orientation of English-speaking countries. 

Theme 3: Migration and Decision Making 

Theme 3 was a pre-existing theme and central to the research question, since the questions 

were about migration and decision-making. Participants narrated their migration journeys 

here. For several participants, language was described as a direct enabler of their migration. 

Some participants prepared their language ability and proficiency in advance, with the 

knowledge that migration was the goal. Participant 4 stated that they had decided five years 

prior to their migration to work towards moving abroad. They also described spending time 

in their host country for preparation and integration, saying, "the year before I had to apply 

for university, I went to a language school somewhere down south in the UK. I spent the 

summer there, just to make sure I was ready for an English-speaking university". This 

demonstrates that their aspirations led to their perseverance and later migration. When 

Participant 7 was asked whether their English ability supported and aided their decision to 

move to England, their response was an instinctive "Of course". However, for some of the 

other participants the relationship between migration and language was inverse and more 

indirect. Their language ability shaped their destination country and migration rather than the 

other way around. Participant 3 said their move was like one where "the wave just carried 

me". Not all participants attributed their ability to migrate to language, but rather to obtaining 
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legal status. Participant 1 stated that "language wasn't actually what opened those doors, it 

was the legal status". At a later stage of the interview they added that their language ability 

became necessary for citizenship as well as for the integration process, both social and 

professional integration. Furthermore, Participant 5 was an outlier of sorts, since they 

migrated at an early age and due to their family moving, rather than out of their own choice. 

In that case, language was not a precondition for migration but was acquired through 

immersion after arrival. 

Theme 4: Language as an Opportunity or Constraint 

Theme four, language as an opportunity or constraint, was the theme that looked into the 

participants' lives and experiences post-migration. This was explored through questions on 

language, opportunity facilitation, potential barriers and overall lived-experiences. 

Participants often mentioned opportunities and constraints together. For several of the 

participants, language ability and proficiency translated into personal and professional 

opportunities after migration. For Participant 1, these were mainly professional 

opportunities, which their language skills aided to a great extent. They stated that "in my 

career too, I got opportunities because of my language skills in German, Hungarian, Russian, 

Czech especially in the 1990s when the Eastern European market opening began". Similarly, 

Participant 5 stated that they learned French to extend their professional opportunities; they 

described language as indispensable. 

A sub-theme emerged across the participants: language immersion. Participants described 

that formal language learning, while useful, was not the real driver of their proficiency; 

rather, it was everyday use. Participant 6 described how being "forced to use English every 

day" led to their genuine improvement in the language beyond their formal level of 

qualification. 
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However, language was also described as a source of constraint, particularly in high-stakes 

situations rather than in just daily life. A recurring place where language, or the lack thereof, 

became apparent was the doctor's office, where participants expressed lived-experiences in 

which a clinical language barrier was present. However, they expressed that while these 

situations were difficult in the beginning, they were somewhat expected. Participant 4 

explained that "not everyone will speak English because… you can only become a doctor in 

the Netherlands if you graduate in Dutch". 

Another sub-theme that emerged was a paradoxical one. On the one hand, several 

participants expressed the need to speak the language to a basic level before moving to a 

destination, expressing that, if that was missing, it could be considered disrespectful. 

However, on the other hand, it was also expressed that when the participant attempted to 

speak their host country's language, they would receive responses in English. Participant 4 

described this experience: "it feels a bit weird when you're trying so hard and someone just 

dismisses you as if to say, oh, you'll never really speak Dutch anyway. It's not the nicest 

feeling. And then I just stopped trying". While this constraint was discussed as something 

experienced early on, the participant has since regained confidence in speaking Dutch. 

Theme 5: Integration and Adaptation 

Theme five focused on integration and adaptation, by asking questions such as how they 

built social networks and what helped or hindered their integration process. This theme 

emerged as one of the most prominent across the interviews. For most of the participants, 

proficiency in the destination country's language was described as essential for any 

meaningful integration into the host society. Participant 1 stated the following: "Without 

German, I couldn't have had any kind of social life with Austrians… Language is an 

important part of culture, and people simply don't accept you in the same way if you don't 

speak their language". They further described it as impossible to imagine moving to a 
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country whose language they did not speak. Participant 3 made a similar point with Russian, 

that without the language, integration was simply impossible, making the point that without 

the language a person could not even do basic tasks such as ordering in a restaurant, getting a 

taxi, or reading street signs. 

While integration was described by six of the participants, the individual experiences of 

that integration and the feeling of belonging varied considerably. Participant 4 described how 

Dutch people tend not to mix with internationals, and as a result their friend-group is almost 

entirely international. Participant 7 stated that they gravitated towards a Hungarian 

community in their destination country. Furthermore, Participant 6 described their colleagues 

as essential in their settling-in process. An outlier among the seven participants was 

Participant 2, who does not view their experience in Austria as settling at all. Instead, they 

stated the following: "I'll put it this way, how I've been there and how I continue to be there. 

In my view, I remained a proper Hungarian. A person who properly respects the local 

customs and expectations. … But this identity that my homeland gave me, I have never given 

that up. I am among them. … A stranger among strangers. And when I go home, I am home".  

Theme 6: Retrospective Reflection 

This theme was designed to give the participants an opportunity to look back on the role of 

language across their migration journeys as a whole. The strongest convergent reflection 

across the participants was that life without languages was, for most, simply unimaginable. 

Participant 6 described that without language and migration, they would not have met their 

spouse and would not have their child. Participant 1 said "What can't be learned without 

languages is the access itself. Without language knowledge, opportunities are closed". 

Participants also reflected on language as something that shaped not only what they could 

do, but how they thought and who they understood themselves to be. Participant 4 described 

their thinking as having shifted away from the rigid, textbook-bound mode of the Hungarian 
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education system after studying in the UK and the Netherlands. Participant 5 reflected on 

speaking multiple languages; saying how it shapes how a person subconsciously considers 

options. Participant 5 also described language and migration as a "double-edged sword", 

saying "I think it's a double-edged sword. On the one hand, you feel like you can go anywhere 

and you'll be fine. But then it also creates this uncertainty about where you actually belong. 

Because now you're a citizen of the world, and not a citizen of your one country. And I think it 

makes it more difficult to stay in one place." This sentiment was also shared by Participant 1, 

who said that they did not belong to Austria or Hungary fully, but rather belonged to both. 

Participant 6 reflected that language learning has shaped them into a more tolerant and 

understanding person, describing it as "a key to understanding more about the world in 

general". As previously stated, Participant 2 sees themselves as "a stranger among 

strangers". 

Theme 7: Future Hopes and Outcomes 

Theme seven, future hopes and outcomes, was the final theme and it explored how 

participants saw their futures in relation to Hungary, their destination country, and potential 

further migration. When asked about the possibility of returning to Hungary, no participant 

indicated concrete plans to move back permanently, though several kept the possibility open. 

For example, Participant 6 said that returning was "not excluded", while Participant 4 stated 

that they would not be returning permanently due to the country's continued decline. 

Participant 4 also described retiring in Spain as a long-term hope. Participant 7 said that they 

had considered moving to either Germany or Spain; however, "in both countries, knowing 

English helps... but if you don't know the local language, finding work is much harder". 

Overall, across all participants and regardless of future plans, an affectionate orientation 

towards Hungary was evident in their reflections. 
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While language was central in the findings, it operated in varied ways. Language emerged 

both as a practical tool that enabled opportunities for participants and as a personal tool that 

helped shape their identity, sense of belonging and intimate communication. Lastly, the 

findings show that language is a temporal process; the role of language shifted across the 

migration journey. These findings will be examined in greater depth in the following 

discussion. 
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Discussion  

For the interpretation section of this research, the aim was to explore how Hungarian 

emigrants narrate the role of language learning in their decision to leave Hungary. For the 

discussion and interpretation of results four threads were established: language as capital; 

language and migration decision; language as a temporal process; the intersection of 

language, identity and belonging. 

Thread 1: Language as Capital  

Several of the participants noted that they saw language as a tool that could "open doors" 

and that leads to opportunities, illustrating that language can indeed function as linguistic 

capital. This aligns with Bourdieu's (1991) notion of linguistic capital, further suggesting that 

language proficiency can serve as a resource that can transform into economic, social or 

educational opportunities. Similarly, it connects to Zschomler (2019) arguing that while 

language can be a form of capital, the language's value will vary across different contexts. 

The findings reflected this through the sentiment of a language being useful in one situation 

but not valued in another. Specifically participant 3 noted that they expected their language 

expertise to set them apart in their work, but it proved to be irrelevant to some extent. 

However, it is important to note that among the participants not all languages were described 

as carrying the same weight. Across all seven participants English emerged as the language 

with the broadest reach, as well as having the highest perceived value, which can be 

attributed to the fact that it is the current lingua franca (Crystal, 2003), Participant 3 stating 

that "Information is probably the greatest treasure you get when you know English". This 

directly links to Gerhards' (2014) concept of transnational linguistic capital, which argues that 

a language's value is dependent on the number of proficient speakers. This creates an 

interesting finding and could lead to a potential explanation of emigration within the context 

of Hungary. Since the Hungarian language is spoken by 12 to 13 million people across the 
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world (Ethnologue, 2025), its communicative value is relatively low. Therefore opportunities 

for Hungarians are lower, hence gaining proficiency in a language which has high 

communicative value leading to high transnational linguistic capital (Gerhards, 2014) 

increasing their opportunities in migration and professional advancement (Aparicio Fenoll & 

Kuehn, 2014; Adserà & Pytliková, 2015). Nevertheless, a language which has few speakers 

can too have high transnational linguistic capital in specific contexts as mentioned by 

Participant 1. For instance, Participant 1 noted that their language skills in German, 

Hungarian, Russian and Czech provided them with significant professional opportunities 

during the 1990s, when the Eastern European market began to open up. This indicates that 

linguistic capital is not only tied to the number of speakers of that given language but also to 

the historical, professional and geographical context of the language. This further reflects 

Heller's (2003) argument that language increasingly operates as a commodified resource, the 

value of which is shaped by shifting market conditions rather than by speaker numbers alone. 

While these findings show how language operated as a form of capital in the participants' 

narratives, the next question that will be addressed is how this capital shaped the actual 

decision for the participants to migrate. 

Thread 2: Language and Migration Decision 

This section will examine how language proficiency actually shaped the participants' 

decision to migrate. Moving away from the notion of language as capital and moving into 

language as a factor and force in the migration decision itself, through two distinct patterns; 

Language as a direct enabler of migration and language as a shaper of migration rather than a 

trigger. 

Language as a direct enabler of migration: the results showed that participants prepared 

their language proficiency intentionally prior to migration, with their destination country 

already established, indicating that language proficiency moved beyond a form of capital and 
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instead became a direct factor in their migration decision. Participant 4 was the clearest 

example of this, with their five year plan to allow future migration, as well as going to a 

language school the summer before migration took place, to ensure that they would have 

adequate language use in their host country. This example directly supports Aparicio Fenoll 

and Kuehn's (2014) findings that speaking the destination country's language increases the 

likelihood of migration by nearly fivefold. Similarly it showed that ex-ante language skills do 

indeed shape migration decisions, with motivation and access acting as central drivers of 

language acquisition (Aparicio Fenoll & Kuehn, 2014; Adserà & Pytliková, 2015; Esser, 

2006). Furthermore, within the participants it was clear that many of their aspirations grew 

beyond what Hungary could offer them; whether education, professional or personal 

aspirations. Thus, they shaped their lives in ways that enabled them to close these aspirational 

gaps, through language proficiency, displaying that language proficiency became an enabler 

and resource that allowed them to act on their aspirations (Czaika et al., 2021). 

Moreover language also acted as a destination shaper, while for some participants 

language was an enabler for migration, for others the relationship between language and 

migration was more indirect. Rather than language driving their decision to leave it shaped 

their migration journey by having the language knowledge and after getting the migration 

opportunity. Participant 3 described exactly this stating that their migration to Russia was a 

natural step since they already had the language proficiency, saying "the wave just carried 

me". Similarly, Participant 6 noted that their Russian proficiency was not the reason for their 

move to Kyrgyzstan but instead something that made their move possible. This further 

connects back to Gerhards' (2014) concept of transnational linguistic capital, since the 

participants' destinations were shaped by where their existing languages held communicative 

value. This also aligns with the finding that foreign language knowledge lowers migration 

costs and shapes destination choice (Adserà & Pytliková, 2015). It can be concluded that in 
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these cases language was not the factor that pushed them to emigrate but rather directed their 

flow of migration when opportunity arose. 

However, not every case fits these patterns. A factor that emerged within one of the 

interviews was love and the legal status that came with marriage. In the case of Participant 1 

love and the resulting marriage emerged as the initial factor opening doors and influencing 

their emigration from Hungary to Austria. For them, love and marriage was the actual 

mechanism that enabled their migration. While this specific factor had not featured 

prominently in the initial literature review, marriage and family related migration are well 

documented in the broader migration literature (Kofman, 2004), complicating an overall 

straightforward conclusion between language proficiency and migration. However, this 

finding does not contradict the existing literature, since it aligns with Czaika et al.'s (2021) 

framework on aspirational gaps, where it is stated that migration is shaped by multiple 

intersecting factors, including legal access, social ties and aspirations, concluding that 

migration does not have one single driving factor. This adds further nuance since Participant 

1 also noted that language later became necessary for citizenship and for integration into their 

professional life.  

Recurring patterns such as language acting as a form of capital, as an enabler and a 

decision-shaper, while present in this study's findings, may apply to other migrants in a 

broader manner, making the finding not only Hungarian-specific. However, one possible 

distinguishing element of the Hungarian context may be the political dimension: the 

compulsory learning of Russian especially under Soviet rule, the post-1989 regime change 

(Medgyes & Miklósy, 2000), and the resulting attachment to Hungarian as identity 

preservation. Whether this finding produces a distinctly Hungarian narrative is a question for 

future comparative research, potentially examining Finnish migrants who share genealogical 

isolation, but not the same political history. This further illustrates that the role of language 
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and migration is indeed a temporal process rather than a singular occurrence (Burns & 

Roberts, 2010), which leads to the next thread which will examine language learning as a 

temporal process.  

Thread 3: Language as a Temporal Process  

Language learning is a process that unfolds across the entire migration journey of 

individuals, thus deserving equal attention. Language learning across migration is shaped by 

globalisation, making it more complex as we evolve (Burns & Roberts, 2010). The 

participants' intentional learning and using of foreign languages supports this, since language 

learning started early on. Furthermore, it also supports Aparicio Fenoll and Kuehn's (2014) 

finding that ex-ante language skills shape individual migration decisions. Notably, the 

existing literature mainly focuses on either the post-arrival integration process and how that 

contributes to integration (Burns & Roberts, 2010; Esser, 2006; Zschomler, 2019) or policy 

mandated pre-departure language learning in relation to migration (Groenendijk, 2011). 

Therefore, the findings of this study contribute to the temporal dimension of migration, as 

well as the under-researched area of voluntary, self-directed pre-migration language learning. 

Even though the results showed that participants focused on the pre-departure language 

learning, this language learning continued after migration had taken place. Several 

participants described their continued language learning in their host countries. Participant 6 

noted that after obtaining the foundational level of English, what really gave them true formal 

proficiency and fluency was conversing in English within a formal work environment, stating 

that they were "forced to use English every day". This directly reflects Esser's (2006) concept 

of access, since daily opportunities for contact with the language transformed their formal 

qualifications into real fluency (Burns & Roberts, 2010; Esser, 2006). Similarly Participant 4 

said that they only reached full confidence in Dutch after six years of living in the host 

country. This connects directly to Esser's (2006) theoretical model, which argues that 
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language acquisition, and reaching proficiency in a language, depends on motivation, access, 

skills and costs, and is a process that unfolds over time. Through the interviews it became 

clear that the participants who had greater daily access to the destination language developed 

deeper proficiency in the language over time (Esser, 2006). While this thread examined 

language learning as a temporal process across migration the next and final section will focus 

on how language shaped the participants' sense of identity and belonging and how they 

narrated this process in retrospect. 

Thread 4: Language, Identity, and Belonging 

Beyond functioning as a form of capital, as a force in migration decision making and as a 

temporal learning process, language also emerged as something that shaped the participants' 

sense of identity and belonging. Several participants described language as having added and 

altered their way of thinking as well as who they have become. Participant 3 reflected that 

language and migration helped them develop more critical thinking, stating that it allowed 

them to see the same story through other people's eyes. Participant 4 noticed a shift in their 

way of thinking, noting "I moved away from the textbook way of thinking education system". 

Likewise, Participant 6 reflected that language learning and migration had made them more 

tolerant and understanding as a person. This connects to Zschomler's (2019) argument that 

language and migration are not only about communication but also about identity, integration 

and access. Furthermore, it extends Bourdieu's (1991) broader claim that language is bound 

up with symbolic power and shapes how individuals see themselves and the world. However, 

it is important to mention that the participants' narratives also articulated that belonging is 

more complex, plural and more layered than the existing literature has so far indicated 

(Zschomler, 2019; Bhugra et al., 2021). Participant 2 described themselves as "a stranger 

among strangers. And when I go home, I am home", stating that they remained a proper 

Hungarian while living in Austria. Participant 5 described themselves as a "citizen of the 
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world", however out of all participants they were the only one whose migration journey took 

place at a young age, contributing to what they described as a split identity. On the other 

hand, Participant 1 said that they belonged to both, unlike Participant 2 who strongly belongs 

to only one and Participant 5 who felt that they belong to the world, Participant 1 belongs to 

both their country of origin and their destination country. While Bhugra et al. (2021) argue 

that migration is always an identity process involving cultural capital, the existing literature 

on linguistic capital and migration tended to focus on either integration or loss (Zschomler, 

2019). Therefore, the findings of this study contribute to a more structured understanding of 

belonging, in which language anchors participants to multiple places at once rather than to a 

single one. 

Furthermore, the findings showed that the Hungarian language and belonging itself, 

continued to function as an intimate and emotional language for the participants, even when 

they were well integrated in their host countries. Six out of the seven participants described 

speaking Hungarian to their pets, stating that they hadn't even thought about it, that it just 

came naturally to them. For some participants, who were more isolated from speaking their 

mother tongue, this helped them. Moreover one participant described speaking Hungarian to 

their therapist, and one described specifically seeking out a Hungarian partner and Hungarian 

friends in order to be fully themselves. This aligns with Kobzeva et al.'s (2021) argument that 

migrants preserve their native language in everyday living, and the findings of this study 

show that this preservation took place specifically in the more personal areas of the 

participants' lives, including with pets, partners, children and in therapy. Additionally, this 

also connects to Esser's (2006) argument that the retention or loss of the language of origin is 

a process shaped by motivation and access. In the case of these participants, Hungarian was 

actively retained in personal and intimate contexts even when their professional and public 

lives unfolded in the host language. Therefore, language for these participants did not only 
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function as a means of accessing opportunities or integrating into host societies, but 

Hungarian also functioned as an anchor to identity, intimacy and belonging, that crosses 

borders. 

The findings showed that in intimate, non-instrumental contexts, where external pressures 

and expectations were absent, participants reverted to speaking Hungarian. This finding is not 

fully captured by Bourdieu's (1991) and Gerhards' (2014) theoretical framing of language as a 

form of capital which centres the instrumental and economic functions of language 

(opportunities, productivity and social mobility),  rather than the emotional and intimate 

dimension of vulnerability and authenticity. These findings suggest that language operates not 

only as a resource that can be exchanged for opportunities, but also as an anchor for identity, 

emotional authenticity in the private contexts of migrants’ lives. What this finding reveals is 

that the function of language is not fixed but rather shifts across time and according to 

contexts; meaning the same language can operate as capital in one setting and as an intimate 

anchor in another.  

Returning to the research question: how Hungarian emigrants narrate the role of language 

learning in their decision to leave Hungary, the findings show that language operated 

simultaneously as capital, as a force in migration decisions, as a temporal learning process, 

and as an anchor to identity and belonging. These dimensions interacted in varied ways 

across the participants’ migration journeys. 
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Limitations  

While this study offers insights into how Hungarian emigrants narrate the role of language 

in their migration, it has several limitations. Firstly, while this research was an exploratory 

study of individual experiences, the sample size of seven participants is relatively small. 

Although qualitative research does not aim for statistical generalisability, a larger sample size 

could have given more depth as well as brought further patterns and nuances. Secondly, while 

the use of purposive sampling (Tajik et al., 2025) was appropriate for this study, it meant that 

the participants were selected from a personal and professional network, which may have led 

to the limited diversity of the sample. Thirdly, the interviews were conducted in both English 

and Hungarian, later being translated to English. Due to this duality of languages and the later 

process of translation, some of the original meaning and nuance may not have fully carried 

over into the English version of the transcripts. Moreover, in recent years migration has 

become a sensitive topic in Hungary due to the negative connotation that is often associated 

with the word migrant (Bocskor, 2018); this may have shaped how some participants chose to 

frame their experiences. Lastly, the analysis was conducted by a single researcher, which 

means that the thematic interpretation reflects only one perspective. 
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Conclusion  

In conclusion, this study aimed to explore how Hungarian emigrants narrate the role of 

language learning in their decision to leave Hungary. Through seven semi-structured 

interviews with Hungarian emigrants living in five different destination countries, the 

findings showed that language did not operate as a single factor in the participants' migration 

journeys, but rather across four intersecting dimensions: as capital, as a force in migration 

decision-making, as a temporal process and as an anchor to identity and belonging. Together, 

these four threads offer a more layered understanding of language and Hungarian migration 

than the existing literature has so far articulated, since existing research focuses either on 

post-arrival integration or on macro-level patterns of migration. 

Across the participants' narratives, language emerged as a form of capital whose value 

shifted depending on context, supporting Bourdieu's (1991) and Gerhards' (2014) notions of 

linguistic and transnational linguistic capital, while also extending them by showing that 

smaller languages, such as Hungarian, can also carry high capital in specific historical and 

professional contexts. Furthermore, for some participants language acted as a direct enabler 

of their migration, prepared intentionally with a destination country already in mind, while 

for others language acted as a destination-shaper rather than a trigger, directing them towards 

the countries where their existing linguistic capital held value. The temporal thread further 

showed that language learning is not a single moment but a process that unfolds across the 

pre-migration and post-migration phases, with daily access and use turning formal 

qualifications into actual fluency. Finally, language also emerged as something deeper than a 

tool, shaping how participants saw themselves and where they felt they belonged. Hungarian 

in particular was retained in the most personal and intimate parts of their lives, including with 

pets, partners, children and therapists, even when their public and professional lives took 

place in another language.  
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Regarding future research, several directions emerged from the findings. A larger and 

more diverse sample size, longitudinal research, examining the pre- and post-migration 

phases, comparative studies with other genealogically isolated communities could further 

strengthen the field and help test whether genealogical isolation produces similar migration 

and identity patterns across different national contexts. The sub-theme of Hungarian shame 

and distance regarding other Hungarian emigrants abroad was a strong and surprising finding. 

However, examining this finding was not within the scope of this research; further research 

could add value. 

By centering the subjective narratives of Hungarian emigrants, this study contributes to 

migration research an account of language learning as a pre-migration driver, rather than only 

a post-arrival adjustment, and to Hungarian migration scholarship a more individual, 

micro-level perspective that moves beyond demographic patterns. The participants' stories 

show that migration is not only the act of crossing a border but the slow rearrangement of 

language, identity and belonging across one. To return to Márai, the diacritical mark may fall 

from the name, but the language and Hungarian emigrants' identity itself does not fall with it. 
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Appendices  

The following interview guide is presented below. This interview guide guided all seven of the 
semi-structured interviews conducted for this research. Questions were organised into seven  
pre-determined themes. Due to the semi-structured nature of the interviews, flexibility and room 
allowed for participants to elaborate, deepen and raise additional points. The interviews were 
conducted in both English and Hungarian depending on participants’ preferences; both interview 
guides are included below.  
 

English Questionnaire 

Theme 1: Language Learning Background 
 

●​ I would like to start off by asking how many languages you speak? 
●​ What languages did you learn in school? How did you learn these languages? 

○​ In what context did you learn these languages (school, home, private lessons etc.)? 
●​ Can you tell me about your experience learning languages growing up in Hungary? 
●​ How did you feel about learning languages at the time? 
●​ Were your parents or family supportive of you learning foreign languages? 

○​ Were they supportive of all the languages you learned or were some more favourable? 
 
Theme 2: Perceptions of Language in Hungary 
 

●​ Did language learning and speaking foreign languages influence how or where you imagined 
your future? Or was that a later thought? 

●​ Did language skills influence where you chose to move? 
 
Theme 3: Migration and Decision Making 
 

●​ I would like to start by asking which country you live in currently? 
●​ Can you tell me the story of how you decided to leave Hungary? 
●​ What were the main factors influencing your decision? 
●​ Did your ability to speak another language play any role in that decision? 

○​ If yes, then in what way? 
●​ Did knowing another language make leaving Hungary feel more possible or realistic? 

○​ Was there a moment when you realised that speaking a foreign language could open 
doors for you outside Hungary? 

○​ Did that change how you approached learning it or how seriously you took it? 
 
Theme 4: Language as an Opportunity or Constraint 
 

●​ Do you feel that knowing another language opened opportunities for you? 
○​ If yes, then how? 

●​ Were there moments where speaking or not speaking a language limited you? And did you 
feel excluded because of these language barriers? 

●​ Did you ever feel "excluded" or "included" because of a language? 
 



45 

Theme 5: Integration and Adaptation 
 

●​ What was your experience learning or using a foreign language in your new country? 
●​ How did speaking a foreign language affect your ability to make friends or feel at home in a 

different country? 
●​ Did you feel comfortable expressing yourself in the new language? 
●​ How would you describe the process of settling into life in your new country? 

○​ What does speaking Hungarian with others give you when you have already moved 
away? 

 
Theme 6: Retrospective Reflection 
 

●​ If you were to explain to someone else the role language played in your journey, what would 
you say? 

●​ Looking back, what role do you think language played in your migration journey? 
●​ Do you think your life would be different if you didn't speak another language? 

○​ If yes, then in what ways? 
●​ How do you see your identity now in relation to language? In what ways do you think 

language and migration shaped your personality? 
 
Theme 7: Future Hopes and Outcomes 
 

●​ Do you feel that moving away from Hungary changed your relationship with the country and 
the language? 

●​ Do you see any possibility of moving back to Hungary? 
○​ If yes, why? 

●​ Are there any aspects of leaving Hungary and not speaking Hungarian in your day to day life 
that make you miss the language or consider moving back at some point? 

 
Closing Question 
 

●​ Thank you so much for sharing all of this with me. Before we finish, is there anything about 
your experience with language and migration that we haven't talked about but that you think 
is important? Anything you'd like to add? 

●​ Do you have any questions you have for me about the research? 
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Hungarian Questionnaire 

Magyar Interjúkérdések  
 
1. Téma: Nyelvtanulási háttér 
 

●​ Először is szeretném megkérdezni, hogy hány nyelven beszélsz? 
●​ Milyen nyelveket tanultál az iskolában? Hogyan tanultad ezeket a nyelveket? 

○​ Milyen körülmények között tanultad ezeket a nyelveket (iskola, otthon, magánóra 
stb.)? 

●​ Mesélnél arról, milyen volt a nyelvtanulás számodra, amikor Magyarországon nőttél fel? 
●​ Akkoriban hogyan éreztél a nyelvtanulással kapcsolatban? 
●​ A szüleid vagy a családod támogatták-e, hogy idegen nyelveket tanulj? 

○​ Minden nyelvet egyformán támogattak, vagy volt olyan nyelv, amit jobban 
preferáltak? 

 
2. Téma: A nyelvek megítélése Magyarországon 
 

●​ A nyelvtanulás és az idegen nyelvek beszélése befolyásolta, hogy hogyan vagy hol képzelted 
el a jövődet? Vagy ez egy későbbi gondolat volt? 

●​ A nyelvtudásod befolyásolta, hogy melyik országba költöztél? 
 
3. Téma: Külföldre költözés és döntéshozatal 
 

●​ Először is szeretném megkérdezni, hogy jelenleg melyik országban élsz? 
●​ El tudnád mesélni a történetedet arról, hogyan döntötted el, hogy elhagyod Magyarországot? 
●​ Mik voltak a legfontosabb tényezők, amelyek befolyásolták a döntésedet? 
●​ Szerepet játszott ebben az, hogy beszéltél más nyelvet? 

○​ Ha igen, milyen módon? 
●​ Az, hogy beszéltél más nyelven, elérhetőbbé vagy reálisabbá tette számodra Magyarország 

elhagyását? 
●​ Volt olyan pillanat, amikor rájöttél, hogy az idegen nyelvtudás ajtókat nyithat meg számodra 

Magyarországon kívül? 
●​ Ez megváltoztatta, hogyan álltál a nyelvtanuláshoz, vagy mennyire vetted komolyan? 

 
4. Téma: A nyelv mint lehetőség vagy akadály 
 

●​ Úgy érzed, hogy a nyelvtudás új lehetőségeket nyitott meg előtted? 
○​ Ha igen, hogyan? 

●​ Voltak olyan pillanatok, amikor az, hogy beszéltél vagy nem beszéltél egy nyelvet, korlátozta 
a lehetőségeidet? És érezted úgy, hogy kizártak ezek a nyelvi akadályok miatt? 

●​ Volt olyan helyzet, amikor egy nyelv miatt "kívülállónak" vagy éppen "befogadottnak" 
érezted magad? 
 

5. Téma: Beilleszkedés és alkalmazkodás 
 

●​ Milyen tapasztalataid voltak az idegen nyelv tanulásával vagy használatával az új 
országodban? 
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●​ Hogyan befolyásolta az idegen nyelv tudásod azt, hogy barátokat szerezz vagy otthon érezd 
magad egy másik országban? 

●​ Kényelmesen tudtad kifejezni magad az új nyelven? 
●​ Hogyan jellemeznéd a letelepedés (elhelyezkedés) folyamatát az új országodban? 
●​ Mit ad neked az, ha magyarul beszélhetsz másokkal, miután már elköltöztél? 

 
6. Téma: Visszatekintés és reflexió 
 

●​ Ha el kellene magyaráznod valaki másnak, milyen szerepet játszott a nyelv az utadban, mit 
mondanál? 

●​ Visszatekintve, szerinted milyen szerepet játszott a nyelv az elköltözési utadban? 
●​ Szerinted másképp alakult volna az életed, ha nem beszélnél más nyelvet? 

○​ Ha igen, milyen szempontból? 
●​ Hogyan látod most a saját identitásodat a nyelv szempontjából? Milyen módokon formálta a 

nyelv és az elköltözés a személyiségedet? 
 
7. Téma: Jövő és kilátások 
 

●​ Úgy érzed, hogy a Magyarországról való elköltözés megváltoztatta a kapcsolatodat az 
országgal és a nyelvvel? 

●​ Látsz bármilyen lehetőséget arra, hogy visszaköltözz Magyarországra? 
○​ Ha igen, miért? 

●​ Vannak olyan aspektusai annak, hogy elhagytad Magyarországot és nem beszélsz magyarul a 
mindennapi életedben, amelyek miatt hiányzik a nyelv, vagy elgondolkodsz azon, hogy 
egyszer visszaköltözz? 

 
Befejezés 
 

●​ Nagyon köszönöm, hogy mindezt megosztottad velem. Mielőtt befejeznénk, van bármi a 
nyelvi tapasztalataiddal és az elköltözéseddel kapcsolatban, amiről nem beszéltünk, de 
szerinted fontos? Van bármi, amit hozzá szeretnél tenni? 

●​ Ha bármilyen kérdésed van a kutatással kapcsolatban nyugodtan felteheted? 
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English Information sheet 

How do Hungarian emigrants narrate the role of language learning in their decision to leave 
Hungary? 

Dear participant, 

Thank you so much for your interest in participating in my research. This information sheet explains 
what my study is about and what your participation would involve. Please take your time reading 
through this information carefully. If anything is unclear or you have any questions, please don't 
hesitate to reach out to me using the contact details provided at the end of this document. 

What is this study about? 

I am conducting this research as part of my Capstone Thesis for my final year in the Global 
Responsibility and Leadership program at the University of Groningen, Campus Fryslân. My study 
focuses on understanding how Hungarian emigrants like yourself experience and narrate the role that 
language learning played in your decision to leave Hungary. 

I reached out to you because you are a Hungarian national who grew up in Hungary and later 
emigrated to another country where you now speak a different language. Your unique experiences and 
perspectives on language learning and migration are incredibly valuable to understanding this 
phenomenon, and I would be deeply grateful to hear your story. 

What will your participation involve? 

If you agree to participate, I will conduct a one-on-one semi-structured interview with you online via 
Zoom or Google Meets. The interview will last approximately 30 minutes to a maximum of 1 hour, 
depending on how much you would like to share. 

During our conversation, I will ask you questions about your experiences with language learning 
growing up in Hungary, how language influenced your perceptions and future plans, your migration 
journey, and how language has shaped your life after leaving Hungary. I will also ask about your 
integration experiences and how you reflect on the role of language in your life now. 

I will audio record our interview for transcription and analysis purposes. The recording allows me to 
capture your story accurately and ensures I don't miss any important details you share with me. 

Your participation is voluntary 

Your participation in this study is completely voluntary. You are free to choose whether you wish to 
participate, and you can withdraw from the study at any time without giving me a reason and without 
any consequences whatsoever. 

During the interview, you can choose not to answer any question that makes you uncomfortable, and 
you can stop the interview at any moment if you wish. There will be no negative consequences for 
withdrawing or declining to answer specific questions. 

Data protection 

I take your privacy and confidentiality very seriously. Everything you share with me will be treated 
with strict confidentiality, and your identity will not be revealed in any reports, presentations, or 
publications that result from this research. Here's exactly how I will handle your data: 
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Recording and storage: I will audio record our interview via Zoom or Google Meet. Immediately 
after our conversation, I will download the recording to my password-protected personal computer. I 
will not store the recording on any cloud service or shared platform. 

Anonymisation: Once I transcribe our interview, I will remove all identifying information including 
your name, specific locations, and any other details that could reveal your identity. I will assign you a 
participant code that will be used in all research materials. 

Who has access: Only I (Virginia Emma Price) and my thesis supervisor (Dr. Vass Verkhodanova) 
will have access to your data. No one else will be able to see your responses or identify you from the 
research materials. 

Data deletion timeline: The original audio recording of our interview will be permanently deleted 
within 1 month after I complete the transcription. All other data including anonymised transcripts and 
coded materials will be permanently deleted on December 5th, 2026, which is 6 months after my 
thesis defense and presentation showcase. 

All data handling will comply with the General Data Protection Regulation (GDPR) and the 
University of Groningen's data protection policies. 

What will happen to the results? 

I will compile the findings from all interviews into a written thesis and present them at a thesis 
defense and showcase presentation. My thesis will be read by my supervisor (Dr. Vass Verkhodanova) 
and two additional academic readers as part of the evaluation process. 

The thesis will not be published publicly or placed in any university repository. However, if you 
would like to receive a copy of the final thesis to see the research findings and insights, I would be 
happy to share it with you upon request. 

Study approval.  

This study has been reviewed in accordance with Campus Fryslân research ethics guidelines. I am 
committed to upholding all relevant ethical standards throughout this research process, including 
maintaining your confidentiality, ensuring your participation remains voluntary, and protecting your 
well-being. 

Next steps 

After reading this information sheet, I will ask you to sign the informed consent form on the next 
page. By signing, you indicate your intention to participate in the study, but please remember that you 
can still withdraw at any time without any consequences. 

Who can you contact if you have questions? 

If you have any questions about this study, please feel free to contact me at any time: 

Virginia Emma Price 

 3rd Year Global Responsibility and Leadership Student  

University of Groningen,  

Campus Fryslân  

Email:  v.e.price@student.rug.nl

mailto:v.e.price@student.rug.nl
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English Informed consent form 

Title study: How do Hungarian emigrants narrate the role of language learning in their decision to 
leave Hungary? 

Name participant: _______________________________________________ 
Assessment 

• I have read the information sheet and was able to ask any additional questions to the researcher. 
• I understand I may ask questions about the study at any time. 
• I understand I have the right to withdraw from the study at any time without giving a reason. 
• I understand that at any time I can refuse to answer any question without any consequences. 
• I understand that I will not benefit directly from participating in this research. 

Confidentiality and Data Use 
• I understand that none of my individual information will be disclosed to anyone outside the study 

team and my name will not be published. 
• I understand that the information provided will be used only for this research and publications 

directly related to this research project. 
• I understand that interview recordings will be stored on a password-protected personal device and 

will be deleted within 1 month after transcription. 
• I understand that anonymised transcripts and coded data will be stored on a password-protected 

personal device and will be permanently deleted on December 5th, 2026. 

Future Involvement 
• I wish to receive a copy of the final thesis. (optional) 

Having read and understood all the above, I agree to participate in the research study: yes / no 

Date: _______________________________________________ 

Signature: _______________________________________________ 

To be filled in by the researcher 

• I declare that I have thoroughly informed the research participant about the research study and 
answered any remaining questions to the best of my knowledge. 

• I agree that this person participates in the research study. 

Date: _______________________________________________ 

Signature: _______________________________________________ 
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Hungarian Information sheet 

TÁJÉKOZTATÓ LAP 
Hogyan értelmezik a külföldön élő vagy dolgozó magyarok a nyelvtanulás szerepét a 

Magyarországról való távozási döntésükben? 

Kedves Résztvevő! 

Nagyon köszönöm, hogy érdeklődsz a kutatásom iránt. Ez a tájékoztató lap részletesen bemutatja, 
hogy miről szól a tanulmányom, és mit foglalna magában a részvételed. Kérlek, szánj időt arra, hogy 
figyelmesen elolvasd ezt az információt. Ha bármi nem egyértelmű, vagy kérdéseid vannak, kérlek, 
nyugodtan keress meg a dokumentum végén megadott elérhetőségeken. 

Miről szól ez a kutatás? 

Ezt a kutatást a záródolgozatom (Capstone Thesis) részeként végzem, amely a Groningeni Egyetem 
Campus Fryslân kampuszán a Global Responsibility and Leadership program utolsó évének 
követelménye. A tanulmányom arra fókuszál, hogy megértsem, hogyan  
értelmezik a külföldön élő vagy dolgozó magyarok, 
mint te, a nyelvtanulás szerepét a Magyarországról való távozás döntésében. 
Azért kereslek meg téged, mert magyar állampolgár vagy, aki Magyarországon nőtt fel, majd később 
költözött egy másik országba, ahol most más nyelvet beszélsz. Az egyedi tapasztalataid és 
nézőpontjaid a nyelvtanulásról és a migrációról rendkívül értékesek ennek a jelenségnek a 
megértéséhez, és nagyon hálás lennék, ha megosztanád velem a történetedet. 

Mit foglal magában a részvétel? 

Ha beleegyezel a részvételbe, egy egyéni, félig strukturált interjút fogok veled készíteni online, Zoom 
vagy Google Meet segítségével. Az interjú körülbelül 30 perctől maximum 1 óráig tart, attól függően, 
hogy mennyit szeretnél megosztani. 
A beszélgetés során kérdéseket teszek fel neked a Magyarországon szerzett nyelvtanulási 
tapasztalataidról, arról, hogy a nyelv hogyan befolyásolta a jövőképedet és terveidet, a külföldre 
költözésedről, valamint arról, hogy a nyelv hogyan formálta az életedet Magyarország elhagyása után. 
Kérdezni fogok az integrációs tapasztalataidról és arról is, hogy most hogyan gondolsz vissza a nyelv 
szerepére az életedben. 
Az interjút hangfelvétellel rögzítem az átírás és elemzés céljából. A felvétel lehetővé teszi számomra, 
hogy pontosan megörökítsem a történetedet, és biztosítsam, hogy ne maradjon ki semmi fontos 
részlet, amit megosztasz velem. 

Önkéntes a részvétel? 

Igen, abszolút. A részvételed ebben a kutatásban teljesen önkéntes. Szabadon dönthetsz arról, hogy 
szeretnél-e részt venni, és bármikor visszaléphetsz a tanulmányból indoklás nélkül, és ez semmilyen 
negatív következménnyel nem jár. 
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Az interjú során bármely kérdés megválaszolását megtagadhatod, amely kényelmetlenül érint, és 
bármikor megszakíthatod az interjút, ha úgy döntesz. A visszalépésnek vagy bizonyos kérdések 
megválaszolásának megtagadásának semmilyen negatív következménye nem lesz. 

Van-e kockázata a részvételnek? 

Az interjú félig strukturált, ami azt jelenti, hogy irányítom majd a beszélgetést, de szabadságod lesz 
megosztani azt, amit kényelmesnek érzel. Azonban őszinte szeretnék lenni azzal kapcsolatban, hogy 
egyes témák, amelyeket megbeszélhetünk, érinthetnek érzékeny kérdéseket, mint például: 
• Magyarországgal vagy annak politikai környezetével kapcsolatos nézeteid vagy érzéseid 
• Gazdasági kihívások vagy anyagi nehézségek, amelyeket átéltél 
• Személyes vagy családi nehézségek az emigrációs döntéseddel kapcsolatban 
• Diszkriminációval, kirekesztéssel vagy kihívásokkal kapcsolatos tapasztalatok. 
Ha bármikor kényelmetlenül érzed magad egy adott téma megbeszélése közben, kérlek, tudd, hogy 
teljesen szabadon átugorhatod azt a kérdést, vagy teljesen megszakíthatod az interjút. A te kényelmed 
és jólléted az elsődleges a számomra. 

Hasznod lesz-e a részvételből? 

Bár nincsenek közvetlen személyes előnyeid a részvételből, a hozzájárulásod segít mélyebb megértést 
kialakítani arról, hogy a nyelvtanulás hogyan kapcsolódik a magyarok külföldre költözésének 
döntéseihez. Ez a kutatás hozzájárulhat a jövőbeli diskurzusokhoz a nyelvoktatásról, a migrációs 
tapasztalatokról és az integrációs folyamatokról. 
Kérlek, vedd figyelembe, hogy nem tudok semmilyen pénzügyi kompenzációt, költségtérítést vagy 
utalványt felajánlani az időd és a részvételed ellenében. Azonban a meglátásaid és a történeted 
megosztása iránti hajlandóságod rendkívül értékes számomra és ennek a kutatásnak. 

Hogyan védem meg az adataidat? 

Nagyon komolyan veszem a magánéletedet és a bizalmasságot. Minden, amit megosztasz velem, 
szigorú bizalmassággal lesz kezelve, és az identitásod nem kerül nyilvánosságra semmilyen 
beszámolóban, előadásban vagy publikációban, amely ebből a kutatásból ered. Pontosan így fogom 
kezelni az adataidat: 
Rögzítés és tárolás: Az interjút hangfelvétellel rögzítem Zoom vagy Google Meet segítségével. 
Közvetlenül a beszélgetésünk után letöltöm a felvételt a jelszóval védett személyes számítógépemre. 
A felvételt nem tárolom semmilyen felhőalapú szolgáltatáson vagy megosztott platformon. 

Anonimizálás: Miután átírom az interjút, eltávolítok minden azonosító információt, beleértve a 
nevedet, konkrét helyszíneket és bármilyen más részletet, amely felfedhetné a személyazonosságodat. 
Álnevet vagy résztvevői kódot rendelek hozzád, amelyet minden kutatási anyagban használni fogok. 

Ki fér hozzá: Csak én (Virginia Emma Price) és a szakdolgozat témavezetőm (Dr. Vass 
Verkhodanova) férünk hozzá az adataidhoz. Senki más nem láthatja a válaszaidat, és nem azonosíthat 
téged a kutatási anyagokból. 
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Adattörlés ütemterve: Az interjú eredeti hangfelvételét véglegesen törlöm 1 hónapon belül az átírás 
befejezése után. Minden más adat, beleértve az anonimizált átiratokat és kódolt anyagokat, véglegesen 
törlésre kerül 2026. december 5-én, amely 6 hónappal a szakdolgozat-védésem és a bemutató 
showcase-em után van. 
Minden adatkezelés megfelel az Általános Adatvédelmi Rendeletnek (GDPR) és a Groningeni 
Egyetem adatvédelmi szabályzatának. 

Mi történik az eredményekkel? 

Az összes interjúból származó eredményeket egy írásos szakdolgozatba foglalom össze, és bemutatom 
egy szakdolgozat-védésen és egy showcase előadáson. A szakdolgozatomat a témavezetőm (Dr. Vass 
Verkhodanova) és két további akadémiai bíráló fogja elolvasni az értékelési folyamat részeként. 
A szakdolgozat nem kerül nyilvánosan publikálásra és nem lesz elhelyezve egyetemi repositoryban. 
Azonban, ha szeretnél kapni egy példányt a végleges szakdolgozatból, hogy lásd a kutatási 
eredményeket és meglátásokat, szívesen megosztom veled kérésre. 

Jóváhagyták ezt a kutatást? 

Ezt a tanulmány megfelel a Campus Fryslân kutatási etikai irányelveinek. Elkötelezett vagyok 
amellett, hogy betartsam az összes releváns etikai követelményt a kutatási folyamat során, beleértve a 
bizalmasságod megőrzését, annak biztosítását, hogy a részvételed önkéntes maradjon, és a jólléted 
védelmét is figyelembe veszem. 

Következő lépések 

Miután elolvastad ezt a tájékoztató lapot, megkérlek, hogy írd alá a következő oldalon található 
beleegyező nyilatkozatot. Az aláírással jelzed a részvételi szándékodat, de kérlek, ne feledd, hogy 
bármikor visszaléphetsz következmények nélkül. 

Kit kereshetsz meg, ha kérdéseid vannak? 

Ha bármilyen kérdésed van ezzel a tanulmánnyal kapcsolatban, kérlek, nyugodtan keress meg 
bármikor: 
Virginia Emma Price 

Harmadéves Global Responsibility and Leadership hallgató 

Groningeni Egyetem, Campus Fryslân 

E-mail: V.E.Price@student.rug.nl 
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Hungarian Informed consent form 

BELEEGYEZŐ NYILATKOZAT 

Kutatás címe: Hogyan értelmezik a külföldön élő vagy dolgozó magyarok a nyelvtanulás 
szerepét a Magyarországról való távozási döntésükben? 

Résztvevő neve: _______________________________________________ 
Értékelés 

• Elolvastam a tájékoztató lapot, és lehetőségem volt további kérdéseket feltenni a kutatónak. 

• Megértettem, hogy bármikor kérdéseket tehetek fel a tanulmánnyal kapcsolatban. 

• Megértettem, hogy jogom van bármikor visszalépni a tanulmányból indoklás nélkül. 

• Megértettem, hogy bármikor megtagadhatom bármely kérdés megválaszolását 
következmények nélkül. 

• Megértettem, hogy nem lesz közvetlen hasznom a kutatásban való részvételből. 
Bizalmasság és adatfelhasználás 

• Megértettem, hogy egyéni információim egyike sem kerül nyilvánosságra a kutatócsoport 
tagjai számára, és a nevem nem kerül publikálásra. 

• Megértettem, hogy a szolgáltatott információkat kizárólag ehhez a kutatáshoz és az ehhez a 
kutatási projekthez közvetlenül kapcsolódó publikációkhoz fogják felhasználni. 

• Megértettem, hogy az interjúfelvételek egy jelszóval védett személyes eszközön lesznek 
tárolva, és az átírás után 1 hónapon belül törlésre kerülnek. 

• Megértettem, hogy az anonimizált átiratok és kódolt adatok egy jelszóval védett személyes 
eszközön lesznek tárolva, és véglegesen törlésre kerülnek 2026. december 5-én. 
Jövőbeli részvétel 

• Szeretnék kapni egy példányt a végső szakdolgozatból. (opcionális) 
Miután elolvastam és megértettem a fentieket, beleegyezem a kutatásban való 
részvételbe: igen / nem 

Dátum: _______________________________________________ 
Aláírás: _______________________________________________ 
A kutató tölti ki 
• Kijelentem, hogy alaposan tájékoztattam a kutatási résztvevőt a kutatási tanulmányról, és a 
legjobb tudásom szerint megválaszoltam minden fennmaradó kérdést. 

• Beleegyezem, hogy ez a személy részt vesz a kutatási tanulmányban. 

Dátum: _______________________________________________ 
Aláírás: _______________________________________________ 
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